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“Like three doors—Spanish, English, and both; I’m going to both’":
Language Attitudes of Early Adolescent Mexican Americans

Melisa Cahnmann
University of Pennsylvania

This exploratory study focuses on the language attitudes of 20
Mexican-American adolescents towards Spanish, English, and
bilingualism, and what these attitudes reveal about language shift in a
Northern California community. Interviews elicit how youths define
patterns of language choice, proficiency, and attitudes. Participants
struggle to resolve contradictions between the assets and deficits of
bilingualism and the permanence versus mutability of one’s “native
language.” Findings suggest a need for terms that are appropriate to
the dynamic nature of bilingualism. For example, as the Mexican-
American child becomes an adolescent in situations of language
contact, what constitutes her “first” or “native” language? Is it the
inheritance-language of the adolescent’s parents and grandparents, the
language in which the adolescent is “most” proficient or the language
to which the adolescent feels most affiliated (e.g. the language of
one’s peers and/or larger community) (Rampton 1995)? Participants
express conflicting understanding of language as both a permanent,
primordial identity marker and as an attribute that changes according
to one’s social context. A dominant theme in this study, language
recovery, suggests educators ought to increase the availability of
inheritance-language instruction through the secondary grades.

0. Problem

There is much concern among sociolinguists, educators, and bilinguals
themselves over language shift as it implies the loss of many cognitive and social
advantages associated with bilingualism (Hakuta and Diaz 1985; Moll and
Greenberg 1990, Vasquez, Pease-Alvarez, and Shannon 1994) as well as disrupted
patterns of family communication, depression, and poor school performance
(Heméndez-Chavez 1993; Matute-Bianchi 1991).

The factors that influence language maintenance and shift are multifaceted
and complex, and the relationship between language and school performance is
still unclear. In contemporary debates about bilingual education, the focus has
typically been on the function and effectiveness of instructional practices that use
varying degrees of the child’s first language (Ramirez, Yuen and Ramey 1991).
Mlssi_ng from these debates are bilinguals’ perspectives on their own lived
¢xperiences with language both within and beyond the boundaries of the classroom
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and school. After all, as the child becomes an adolescent in situations of language
contact what constitutes her “first” or “native” language? Is it the language of the
adolescent’s parents and grandparents, the language in which the adolescent is
“most” proficient or the language to which the adolescent feels most affiliated (e.g.
the language of one’s peers and/or larger community)?

The research presented here is exploratory in nature, and its purpose has
been to understand the roles Spanish, English, and bilingualism play in the
construction of social and ethnic identities of young Mexican-American
adolescents. The title of this study originated in the words of an exceptionally

articulate participant, Alvaro Correa.’ In reflecting upon his language practices,
are three doors, you ‘

This study will investigate &

abilities, and attitudes, Alvaro concluded: “It’s like there
know? English, Spanish and both. I’m going to both.”
what it means to go behind these three doors by focusing on the language
experiences and language attitudes of 20 young Mexican Americans. The research .

questions that guide this study are:

1. What are the language attitudes of young, Mexican-American adolescents
toward Spanish, English, and bilingualism?

2. What do these language attitudes reveal about the phenomenon of

language maintenance and shift in this Northern California community?

3. How do these participants perceive the relationship between language,
ethnicity and race?

1.  Language attitudes research: review I

Attitudes towards language and the speakers of that language can have major
influences on the phenomenon of language shift or maintenance in a bilingual
community (Day 1982; Fasold 1984). Attitude refers to one’s underlying belief
system and suggests a predisposition to act or evaluate behavior in a certain wa)i
Measurement of language attitudes began with experimental methodology kno
as the “matched guise technique” started by Gardner and Lambert (1972). Amon;
many contributions of this research was the development of an orientation indef L
that identified two types of motivations associated with success in foreign language
study: the first, integrative orientations, associated with the desire to be like and .
interact with speakers of the target language; the second, instrumental orientatiol,
includes pragmatic, utilitarian motives such as the desire to gain economit
advantages through knowledge of a foreign language. Cooper and Fishman (1977) !
identified developmental motivations, i.e., knowing a language for one’s own
personal development, exemplified by Hebrew speakers’ desire to read books
written in English.

" All participant names and those they mention are pseudonyms.
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Hofman (1977) contributed additional orientations for minority-language
bilinguals learning a second, colonial language rather than a foreign language; the
latter typically referring to nonnative languages learned in the environment of
one’s native language (e.g. Spanish speakers learning English in Spain) (Gass &
Selinker 1994:4). Hofman found that bilinguals in Rhodesia (now Zimbabwe)
identified integrative and value reasons for choosing the inherited Shona language,
and instrumental and communicative orientations were given for knowing the
colonial languages, English and French. Value reasons have to do with pride in
one’s language while communicative reasons suggest the speakers’ use of the
language in question to interact and communicate with others. Mejias and
Anderson (1988) found that Mexican-American university students and
professionals in the Rio Grande Valley rated the communicative orientation as the
most important reason for using Spanish.

One of the major criticisms of these studies is that the definitions of
motivation have been too static and prescriptive, and do not offer a means to
describe the dynamic nature of language use and attitudes among bilingual,
immigrant communities. In Austin, Texas, Galindo (1995) offers a unique model
for conducting attitudinal research. She used mostly open-ended questions to tap
the language attitudes of third-generation Chicano adolescents (ages 14-19)
towards standard and non-standard varieties of English and Spanish. Her findings
reveal “linguistic contradictions.” On the one hand. Chicano youth expressed
ficgative aititudes iowards Spanish and its speakers as a means of distancing
themselves from Mexican immigrants. However, they also favored the Spanish
!gngqage as an integral part of their Mexican heritage and as a symbol of ethnic
1dentity.

What is clear from such studies is that the emphasis upon certain
orientations over others is not fixed, but changes depending on the national and
local context of the language situation. The study presented here follows
Galindo’s (1995) model. My objective has been to use close-ended questions
followed by open-ended questions to elucidate what the motivational constructs

from attitude research mean according to Mexican-American adolescents in
Northem California.

2.  Method

This research is part of a larger, on-going longitudinal study begun in
1991by Lucinda Pease-Alvarez (University of California at Santa Cruz) among
Memca_n—American members of a community called “Eastside.” The major goal of
the project is to characterize the degree of shift from Spanish to English in a group
of 64 Northern California youth. The larger study uses a combination of
approaches to document various aspects of the shift phenomenon over time,
ncluding actual language proficiency (PPVT?, written/oral narratives, translation

_— -
2. F :
Peabody Picture Vocabulary Test, a common method used in bilingual research where
F:nmclpaqts respond to pictures with the appropriate vocabulary word (if they know it) using the
BUage in question (i.c. English and/or Spanish)
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exercise) and participants” perceptions of their language proficiency, language
choices and language attitudes (Pease-Alvarez 1993).

My contribution to this research has been to analyze the latest round of
sociolinguistic interviews with 20 of the original 64 participants who are now 11 to
14 years of age. The participants were selected to represent four different
generational groups, divided almost equally among boys and girls:

Group 1:  Born in Mexico; parents born in Mexico (M=2/F=3)

Group2:  Born in the US; parents born in Mexico; mother immigrated
atage 15 or older (M=2/F=3)

Group 3:  Bom in the US; parents born in Mexico; mother immigrated
at age 10 or younger (M=3/F=2)

Group 4:  Born in the US; at least one parent born in the United States

(M=2/F=3)

The study presented here uses a 37 question semi-structured interview with a
variety of additional prompts in order to get a rich picture of how participants
themselves define their patterns of language choice, proficiency, and attitudes,
Interviews lasted between 40 and 90 minutes and were conducted in either Spanish
or English (see Appendix A for “Sample Interview Schedule™). This research was
carried out in the Spring and Summer of 1997 as part of my Master’s thesis at UC
Santa Cruz (Cahnmann 1997).

3. Results

Participants’ responses to the sociolinguistic interview reveal the existence
of bilingual as well as monolingual norms of communication. Bilingual norms are
based upon the premise that two languages co-exist and co-function in Chicano.
adolescents’ daily lives. In contrast, monolingual norms are expectations or,
requirements for the exclusive use of the ‘standard’ variety of one language at a'
time without interference from another language. Though typically associated with!
monolingual speakers, monolingual norms are often (consciously of
unconsciously) held by bilingual speakers as well. In this study I found the
instrumental, communicative and symbolic orientations useful for understanding

how bilingual and monolingual norms operate simultaneously in these youn%
peoples’ lives. Below I have grouped the “communicative and symbolic purposes™
together and yet distinguish between the two. Whereas in the above studies
“communicative” has been used to refer to language use (Hofman 1997; Mejas & |
Anderson 1988), in this study participants may or may not actually use the
language in question and still communicate symbolically through it. Thiﬁjf'
distinction will be discussed further in section 1.4 below. i
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4.  Instrumental Purposes

Bilingual Norms: 90% of the participants indicate they and others they know
use language mixing practices; that is, mixing Spanish and English at the level of
words, phrases, or topic domain. Reasons for the use of both Spanish and English
include a range of instrumental purposes such as access to scholarships, higher
education and increased employment opportunities. Over 75% of the participants
believe employers and/or colleges will choose the bilingual speaker when given the
choice between a monolingual applicant and one that can speak both Spanish and
English. These responses reveal the high degree of instrumental value that
adolescents associate with Spanish and Spanish/English bilingualism.

Monolingual Norms: While almost all participants reveal that they do use
language mixing practices, half of all participants feel that language mixing is
undesirable. These negative attitudes towards language mixing may be partly
explained by perceptions of the greater instrumental status of monolingual English
norms at school, the workplace, and larger United States society.

Participants across all generations discussed the power, status and privilege
of the English language and those that speak the English language at school.
Where there are bilingual programs, participants perceive these classes to be
inferior, where students are held back until they can “catch up” to the students that
know English. Participants also note the differential treatment that bilingual
students receive upon entering mainstream English classes as well. Three
participants discussed having been punished for speaking Spanish in the school’s
monolingual English environment. While bilingualism is seen as a valuable
attribute when applying to colleges and universities, it is considered a deficit in
their primary and middle school experiences.

In addition to school, five participants identified the work force as another
context that also privileges monolingual, standard English speakers. Participants
express concerns about preferences for hiring those that speak a “standard”
unaccented variety of English, and firing those that fail to have command of this
variety. Similarly, participants also perceive the dominant status of monolingual
English norms at the national and societal level. Three participants discussed the
status of monolingual English norms in terms of access to government services,
medical care, and emergency assistance as well to public entertainment (e.g.
television).

Here, Gabriel Luna (Group 2) provides an instrumental rationale for why he
feels being bilingual is not only important, but necessary:

0}
0l G: Cuando van algiin lugar, como en Los Angeles, llamas al 911 y si
02 eres como de México o no hablas inglés, tienes que esperar como
03 20 minutos para encontrar a una persona que habla tu lenguaje.

‘When you go someplace, like in Los Angles, and you call
911 and you're from Mexico and you don't speak English,
you have to wait like 20 minutes for them to find someone
that speaks your language.’
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Way to monolingual English language use and proficiency as a means to gain
i - However, research indicates thay
ve . Spanish in intimate.
commpp:cauons_wnh family and peers, and as symbolic markers of ethnic identity.
can mitigate against the instrumenta] forces that encourage language shift. I refey
to these motivational constructs as communicative and symbolic. '

5. Communicative and Symbolic Purposes A

Bilingual Nom::s': Pragmgtic bilingualism facilitates communication when@
One or more conversational participants encounter a gap in their linguistic abilities,;}
For example, Arelj (Group 2) says matter of factly: a

2)
8% A: Sinoséla palabra, depende de que idioma no la sepa, la digo en la
otra.

'If | don't know a word, depending on what language  don't
know, | say it in the other.’

However,
proficiency. Bilingual norms are also skillfully and strategically used to expand
one’s expressive potential (Flores 1993), Participants discuss instances where
wl}qle subject domains are relegated to either Spanish, English, or language
mixing. I refer to this practice as “language distribution according to domain,” g5
participants state that in certain settings, certain topics and activities “sound better!
Wwhen they are discussed or performed in one language or another, However, lhe"rg,
1s not always a one-to-one correlation between a particular language and domain a
Is suggested by Fergyson‘s ( 1959) term, diglossia. The relationships betwee’;a'

: ruct Although the:
general trend is to uge Epg}:sh in formal settings such as the school, there is one

_An important theme revealed across the interviews is the use of Spanish and
English together as a symbol of Chicano ethnic identity and solidarity. Regardles
of gender or generation status, regardless of proficiency, participants conside

Spanish to be an important, enduring symbol of one’s ancestral heritage.
Participants referred to Spanish as “who [ am,” “my language,” and “una grapa de
quien tu eres” ‘The badge of who you are.’ Participants also claim ownership of the
Spanish language through the use of biological metaphors to the heart and blood.
Alvaro  (Group 2) reveals the extent to which he considers bilingualism an
inherited and indelible bodily characteristic.

)]
01 A: It's like something, I don’t know, something I been brought up with,
02 you know? It's like Something always, something that just is like, if
03 you're bilingual and all that or Chicano it like runs through you, runs
04 through my body. 1t’s like that's how vou talk, jt’s like, “Hérale, por
05 dénde vas? Hey, where are You going?' You're going to the

06 movies? Invitame, no seas(?) Jnvite me, don't be a(?)' You know,

07 “Pst. hey invitame Pues, no seas un dummy ‘well invite me, don't

08 be a dummy’, you know. Come on take me! It’s like, “No, no te

09 quiero Hevar porque eres bien desmadroso” ‘No | don’t want to

10 take you because you're such a slob,” And its like, “Andale
ues,

11 some on. You got a car, you know. You can give me aride.”

For Alvaro language is constitutive of one's permanent biological make-up,
The ease and fluency with which he mixes Spanish and English further
demonstrate his expertise, and, hence, ownership of this linguistic form. Language
becomes a salient marker of ethnic group membership because it is at once the
medium for communication as well as the bodily representation of it.

Monolingual Norms: These youth also encounter an intolerance for bilingual
norms in monolingual Spanish and English settings. Some cite the pragmatic
necessity to act like a monolingual (i.e. without accent or mixing) in order to
communicate with monolingual Spanish or English speakers,

Other participants discuss the interpersonal and social function of
monolingual Spanish practices. Three quarters of the participants in this study,
referred to return trips home to Mexico. While this frequent contact with
monolingual, Spanish speaking communities offers young Mexican Americans
numerous opportunities to practice their inherited language, these settings can also
be the source of embarrassment and stigma. Participants discussed feeling
uncomfortable using Spanish because of English influences, and occasions when
parents and family members have gotten angry with them for using English in the
presence of monolingual Spanish speakers,

Social stigma as a result of monolingual norms also occurs in the English-
Speaking, public domain. Five participants (25%) discussed the social
stigmatization they experienced as a result of speaking Spanish or code-switching
In public; they are stared at by monolingual speakers, and at times, directly told to
“Speak English.”

While claiming ownership of Spanish, 80% acknowledge that language shift
and loss s taking place. More than half attribute Spanish language loss to English
language learning, and a majority identify teachers and the school as major
Catalysts of subtractive bilingualism (Lambert 1978). Interestingly, several
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participants spoke metaphorically about language loss in terms of color loss. Fo
example, Alvaro (Group 2) talks about his Spanish language loss in a way tha
suggests that learning English has a “whitening” effect: “‘Cause I just starteg

Icarqing, I started learning English. And I just started learning new words in

Spanish just started kind of Jading away [my emphasis],”
Likewise, Roberta (Group 4) describes language loss as a physical loss: “And they

it (Spanish) just kind of like Jell off of me [my emphasis]. When I was little T kney

more and then I kind of fell off and then lately I've been picking up a lot more.’

Metaphors that suggest language as color or object reveal participants’ recognition

that language is not necessarily a permanent endowment. Rather, language, lik
i i are constantly shifting, and, [ik

85% of the participants view language recovery as the ideal solution to thej
own experiences of language loss, or those they anticipate will occur with theji’
future children. i

immigration groups express great enthusiasm and desire to take Spanish languag

classes at school.

6.  Implications

These findings suggest the need for curriculum reform. In light of the recen
passage of California Proposition 227, it is now more important than ever before lw
inform the public about the conflict bilingual youth face between their social an(
school worlds. On the one hand these youth experience bilingualism as the
rewarding consequence of the global language contact phenomenon, one that has
the potential to increase their job opportunities, advance their educationd’
achievement, and expand their international and intercultural communicatio;
skills. However, despite the range of instrumental, communicative and symboli

fictional, monolingual norm. |

The dominant theme found in this study, “recovery,” suggests that increas!
emphasis ought to be placed on inheritance language instruction in the primary aﬂ‘l’
secondary grades. These classes can be seen as an important resource foe
increasing Mexican American students’ engagement in school as well as sendil
the message that immigrant languages are valued and bilingualism is promote
After all, bilingual/bicultural communities, long accustomed to language-mixint
and inrersectinnalily. may prove to be the best prepared for an increasingly glob#
economy.

ive as “native speaker” and “mother tongue”

21

Cahnmann/“Like three doors—Spanish, English, and both”

All teachers, whether bilingual or monolingual, should be trained in basic
sociolinguistics. Such training will enable educators to apply language variation
and linguistic theory in their classrooms with all students. For example, the study
of language in the social studies curriculum can develop the students’
understanding of the important, modern context of bilingual abilities in a world
where people from different languages, cultures, and values are increasingly
brought together.

Finally, more research is needed that looks at the effecls t_hese
bilingual/bicultural identities have on young, adolescent development in Mexican-
American communities. Mexican Americans are not the typical second or foreign
language learner, as has been investigated in many other attitude studies. The
adolescents in this study are all inheritance speakers of Spanish, and to some
degree affiliated with English, but they may not be “expert” in the “standard”
variety of either language. For this reason Rampton (1995) argues that terms such
are inadequate to describe the nature of
langnage use and proficiency among bilingual, bicultural youth, He:_ suggests we
disentangle the various meanings conjured up by these terms into distinct
categories: “expertise,” denoting one’s proficiency in language, “allegiance,”
denoting one’s identification with the speakers and culture of a language. Finally,
one’s allegiance can be both to one’s inheritance language as wel]_as to the
language of one’s affiliation (i.e. peers, and larger speech community). The
concepts of expertise, inheritance, and affiliation are useful for research among
bilingual populations. .

It is also important to consider the role monolingual norms play in
structuring language attitude studies themselves. Questionnaires that force
participants to answer questions that isolate or compare one language against the
other suggest that languages compete rather than complement one another.

Research and educational practice need to find ways to support students like
Alvaro (Group 3), to validate and encourage their rite of passage through all three
“doors”: Spanish, English, and bilingualism.

4
Ol A: It's like, I'm like the same with English and Spanish. Like a lot of
02 words I don’t know in English, there's a lot of words [ don’t know in
Spanish. It's like there are three doors, you know? English,
Spanish, and both. I'm going to both,

03
04
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Appendix: Sample use interview schedule. A partial list of interview
questions used with adolescents

23
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Enactment of Power and Responsibility in the NATO Discourse

Piotr Cap
University of Lodz, Poland

My paper is a critical analysis of a joint declaration opposing an
eastward expansion of the NATO block drafted by the Parliaments of
Russia, Byelorussia, Latvia, and the Ukraine, The study shows that
the use of the “anti-NATO” theme could be a major asset in the
construction of the political identity in countries of the former USSR.
Accordingly, it is demonstrated is i
an enactment of political power on the home front, exercised within a

0. Introduction

The period from August 1997 to March 1998 has seen increased political
activities following the 1997 NATO summit in Madrid, during which the
governments of Poland, Hungary, and the Czech Republic were officially invited
to the NATQ membership negotiations. There have been innumerable discussions,
Statements and declarations in which politicians, political experts, media
commentators and others have aired their views on the Prospective benefits as well
as drawbacks of the castward expansion of the NATO military block. The
majority of voices have come from either the current member states and the USA

including Russia, Byelorussia,
i From the Russian perspective, the moment at which the decision was made
In favor of the castward expansion of NATO indicated an end to the exertion of

ussian political control over the countries of Central Europe, and was generally
considered the “day of Russia’s shame,”" In the media, the feeling of shame was
eXpressed along with the feeling of political anxiety and uncertainty about the
uture security of the country. Statements by Russian politicians and political
Xperts perpetuated this mood of insecirity The o o. & oedtld




